N - DOCUNENT RESUNE c L o
ED 126 471 ' , _ CcS 002 836
AUTHOR - ' Berger, Allen — - )
TITLE - Implications of Reading Research for Classroom *
' ‘< -Teachers and Administrators. -
PUB DATE 76 ‘ ‘“ .
NOTE ' 20p.; Paper presented at the Sixth World Congress on
' . Reading (Singapore, August 1976) . .
_ ‘ . _
EDRS Prd¥lp MF-'$0.83 HC-$1.67 Plus Postage. |
_ DESCRIETORS *Conmmunication Probleas; Educaticnal Needs;
. ) Elementary Secondary Education; Higher Education; ;
*Information Dissemination; Interdisciplinary ) i
Approach; Motivation; *Reading Research; *Research ‘
Needs; *Reseayrch Problems . :
' BBSTRACT ./

Questionnaires submitted to 454 Pennsylvania teéachers
indicateiz;hat'only ‘a small percentage utilize teaching ideas gained
directly from reading research. Poor communication betwee
researchers. ahd teachers can be attributed to the underl ing purposes
£for research and the methcds through which it is disseminated. The \
. undertaking of research projects is frequently motivated by a desire
*  to satisfy requirements for graduation, promotion, or ‘tenure, rather -
"' tham a; desire to contribute to the body of knowledge. In addition,
researchers caping little for other views keep themselves and their
studepts within the confines of their own disciplines, disregarding
ideas from other schools of thought. Several things contribute to the
problem--research writing is often unintelligible, students are
encouraged to keep silent rather than express conflicting views, and
teachers are seldom afforded contact with researchers through :
conferences. Improvement of reading research and instruction is .
dependent on respect for individual differences, the development of
research centers for teachers and admipistrators, a focus on general
a$ well as specific knowledge, and concern for community needs.
(Ks)

-~

*************2********************************‘*****#******#************

* Documpnts acquired by ERIC include many informal unpublished *
* matefials not available’ from other sources..ERIC makes- every effort *
* to obtain the best copy available. Nevertheless, items of marginal =*
* reproducibility are ten encountered and this affects the quality *
* of the microfiche and hardcopy reproductions ERIC makes available * -
* via the ERIC Document Reproduction Service (EDRS) . EDRS is not . - =*
* responsible fer the quality of the original ddcument. Reproductions *
* supplied by EDRS are the best that can be made from the original. *
AR AR AR AR AR R AR AR AT A A A AR TR A A A K oK ok o ok koo o ook ok o

.




. US DEPARTMENT OF HEALTN, -
EOUCATION 8 WELFARE
NATIONAL INSTITUTE OF . ) .

©, EDUCATION o \

THIS DOCUMENT HAY BEEN REPRO- . . T

DUCED EXACTLY AS RECEIVED FROM . ‘ \

THE PERSON OR ORGANIZATION ORIGIN-"" ¢ - V-

ATING 1T POINTS OF VIEW OR OPINIONS . /

. sTATEC! DO NOT NECESSARILY REPRE- )
\ - SE.NI OFFICIAL NATIONAL INSTITUTE OF i
EDUCATION POSITION OR POLICY i LN

t

’ .
>, . - i O

x
. 4
)

Implichtgbns of Reading Research

for Classroom Teachers and Administrators ' /

- , , - B o\
L Allen Berger ‘ .

University ,of Pittsburgh

. v ‘ A Paper Presented at the . ’
. /Zp "_r - ) . / . .

Sixth World Congress on Reading, Singap@fe-
- L3 .

August 18, 1876 . /
. : /.

‘ 4 ¥ . . /
. /

' 2 /
It becomes a habit, maybe an addiction. stu get a long-distance
telephone call from some professional busybody at some foundation
or university -- 'Sincerely hope you can/ fit it into your schedulg--
it will be a privilege to have you with/us--return fare economy f
class and a modest honorarium...' Or ﬁaybe no honorarium at ally
’ /

The passage is from a new novel by Arfhur Kogstler, his first mdjor

work of fiction 22 years after The Age of Longing and 32 years afte
) . I

- 1

Darkness at Noon. In his newer work Koéstler narrates a'meeting of twelve -
great minds of the world. Their task: to focus their attention on
Approaches to Survival. The conference begins with a cocktail hour N

Sunday evening, and Koestler watcheg'over these people through the rest-

of the week relentlessly. He calls them--and his novel--The Call Girls.

///What does a major work of fiction--or 4t least a work of fidtion
written by a méjof writer--have to do with Implicatjons of Reading Research

A
N F

for Classroom Teachers and Admimistrators?>

. ~

A * . . !
. / o1 L /
———

with this work. /
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Appreciation is extended to Charlene'Andolﬁna_;yé.Lynn Ken§4for their help
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Like other important writers, Koestler is a keen obserwer, and what_

he relates should not be dismissed lightly. He motes that 'the characters
in this tale are fictitious, but the authors, publications and experiments
. . f

o - . . .
quoted by them ﬁre authentic." What he says'about researchf and its

dissemination” has a direct bearing on our topic.

" There is not time here to talk more of Koestler and Ais writings,l

some of which are available in 33 languages and all of which will be available

in 20-volume edition. Let me just say that Koestler came to mind last

-

3

month when I examined the results of a nationwide questionnaire study prepared

[ “

for this prescntation. He came to mind when I examined the findings of an

in-depth look at Esaphing practicqs in two schools in the State of Pennsylvania.

He came to mind ds*I reflected on more than a hundred documents and twenty:

© . »
8 oy . . ‘s . .
years of teaching in schools and universities in the United States and

y A 3
Canada. /

From a c¢onsideration of all these data, it is wiga regret that I
report that, with relatively few exceptions, teachers and administrators

find little use for research.
* »

' . - .

*  Findings from Teachers in Two Schools in Pennsylvania
and .

Superintendents of Schools ythroughout the United States

Only'ls per cent of teachers in two schools near Pittsburgh identified
research articles as providing them with the impetus to make changes in'
their classrooms. Similar findings came from questionnaifes néiled to
1,060 superintendents of schools thronghout the United Stanes. "The

vqugstionngires were designéd'tb identify changes in the reading and
Aanguage "arts progrnms in theix schobls. The respondénts had the

opporfunity to indicate their degree of familiarity with thesc changes -
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and whether or not they had implemented them in their schools within the |

1

lasF 3, 5, or 10 years. By placing a check in one of five columns, for

iﬂstance, each respondent could %ndiéate familiarity with aﬁd/or

implementétion of miscue analysis,lclgieﬁ?nocedure, flexible scheduling, l‘%%-
non-graded classes, programs for learning disableqf for-the gifted.
>They had the opportunity to.respond to a toéﬁizof 44 items..

a

The questionnaire included a lie factor which was composed of ten

,

items such as ontogeneous reading instruction, burst-on-target reading,
’ and‘BRA Study Ski%:s. You will be pleased to kno& that,'while some
. respondents indicated a fémiliarity'with these non—existent items, few
(N8 -
indicated that they had‘been implemented in their schools.

L N =
44 items the 454 respondents indicated their sources p

To each of the
of:information. That is, how did they know about rebus readers, or
mapping, or tﬁe.maze technique? Through courses? periodica1s? inservice?
informal meetings?'conférence proveedings? ERIC? ’The‘preliminary analyses
indicate that, as in the ianepth s;qdy of two schools, only a small

percentage came about their ideas from research directly.

- Most of the respondents iRdicated no familiarity with cloze proceduresyy
: . ,

in much reading research, it seems to be coming into the schools (like

other research-based ideas like sentence combining. as well as reading
/ , ,

. . . ' S >
in the content areas and writing in the content areas) through the
! . .

ipplementation of commercial pdblications. . '
i ' ; - 7 ~
The complete data of the questionnaire study will be reported iy a
few months at the annual meeting of the-Nationdl Reading Conferenc¢ in |

.

‘gven though the concept was reported a QUarter of a century ago. While it is used




Consideration of Findings | .

How can we explain the limited use of research by teachers and

ddministrators in schools throughout the United States? Two related questions
J ,
may provide the answers: why is research done? and how is research
. i

disseminated?

Why is research done? Lo

Students tend to do research to satisfy requirements for advanced

"degrees; the%r doctoral dissertations (and, in some places, masters theses)

N .

are among the finest (and worst) research available. It does not follow,

though, -that satisfying research requirements for advanced degrees also
- >

satisfies intengts.and needs of schools. Indeed, relatively few students

L /
even share their findings with teachers and administrators, and those who
. N rl - - -

4

do tend to do so in a form that is of little use. Having attdined their

- N

degrees, most never do another piece of research for the rest of their

lives, and é'good portion of these one—shot-rcsearchefs are among those
whose dissertations have been honored by the.Internafional Reading o

Association.
) 1

’ _ L - .
While there are some professors who make steady and important

contributions to the body of reading researc¢h every year, most profesSors
. . : ' | : ’
seem to do research to satisfy requirements for promotion and genure..

But they also tend to do (or, more_ likely, direét)‘ppseérch as if wearing -

hlinders.” Whenever I think of'these researchers 1 hm reminded of a scene

from my childhood ‘of a horse that used to pull a milkwagon. I used to
. ". . * N . . . ‘ .
stand ‘on the sidewalk and watch the horse pulling the wagon with nary 'i
‘ . ‘ R L~
a look to the left or the right. With even greater intensity, some

reseBrchers caring little ‘for otheér viéws keep themselves and their

students. within the confines’of their ownrdisciplines, disregarding the
\ - , - : : .
cohtributions of other disciplines and the ideas from other professions

- which would enhance the‘ﬁse of reséarth in the schools. . ES

1)




narrowly. '

The UniVersity of Pittsburgh has a component bus called the '

Learning Research and Development Center whose mi is to develop and = e

7

Recently it has become

share research in a useful way with practitioner

‘-

s .

interested in reading research. :With large funds from the U. S. Government,

: @ . .
the directors of the Learning Research and Deve¢lopment Center invited

fifty for three days'in May, and fifty for tliree days in.June to talk

»
about vesearc

in beginning\reading. Those/invited- “came from all parts
of the Un1ted‘States and the eastern part f Canada (w1th one person .
passing through from New Zealand). With nly a few: exceptions those, who T

came reflected the discipline of cogniti

e psychology %hile this dis-

cipline has made some important contributiogns tofan understanding of the | T .

- .
[ M N [

reading process, so h%veqresearchérs

nd practitioners from other disciplines.

i

. Not only was‘there litfle inter st in obtainiﬁg views of thos€ from

S i
other disciplines there was no in eresb in the reading research conducted
%s : .

I
under the directiOn of Marion Jen'1nson whose students at the Un1vers1ty

of Alberta have been producing

octoral d;ssertations.for a.decade that

" 4

,’i'have been honored by the Inter ationaI Reading Association.} Her efforts

While there was interest «in experimentai studies (classical and time-

,r . i . 7 -

sequence),'and ome 1nterest in certnin kinds of’'descriptive studies

L

.

E—

‘these. have made 1nportant contributions to beg1nn1ng reading research. T

Py ) . . R
-
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While these meetings were going on in April, May, and June,. this same

National Redding

"organization was writing a proposal to obtain funds for a

{

Center; and, in a similar manner, there was no-interest in views beyond .

their own even though only two blocks -away there is a member of the board

-
-

o

of directqrs of the International ,Reading Association.,
Jusr as there is a tendency to avoid remote areas and‘to cggfine \\\_' '
ourselves to our own‘dlsc1p11nes, there is a similar tendency to neglect
' research conducted in other 1anguages. 1 haje come across books in Span1sh, .
wh1ch are’ V1rtua11y unknown to the’ research comﬁhnlty in the Engllsh speaking .
'world.“-One by J. E. Segers first appeared in 1939 in Belgium and has 389 |
rreferences:to the reading précess; his book has been reprinted three times ‘\\
~in Spanish. ‘Other books in Spahish‘virtually unknown to reading researchérs .
in English inciude those by Berta de‘Braslavshy, Wolfgang Zielke, Antonio
5 quay Fontcuberta and a'receht work by Jorge Bisbini and Enrique Savransky.

v

I have brought these booKks to the attention of the ERIC Network; however, .

. ho fﬁn&s are available fb translate them. I regret that I am ignorant of ) 1\ ’
Cy ocher.bpoks on reading which may be available in Japanese or any of the
other great'ianguaées of the world,A “ )
In short,,research<is done for reasons in addition to tho;q\zhich we R
tend to acknowledge. . “ . ; | c . ' _A . ~‘

How .is research disseminated?

The formal ways of disseminating research is through publications,

courses at yniversities, ‘and conferences.
. P . A

™~ -~

Publicatiens - : ‘

o R s s - ..

While some researchers write c1ear1y,-much research writing is among

© the worst writing in the world. Here is an example of something thaf";ﬁe\

across my_desk'recently.. The Teport is entitled Decoding, Semantic Processing,

4

.and Reading Comprehensidh Shills. . Let me share with ybﬁ the final paragraph: ° *




In conclugion, our results suggest that decoding and semantic

- processing are separable processes, and that although less skilled -
comprehenders have difficulty dgcodlng, this does not result in
difficulties in accessing meaning. This finding may have important
ramifications for the study of the reading process for it suggests
that less skilled comprehenders can automatically pick up the
meaning of printed words. The source of difficulty, then, may not
be located in single word semantic proce551ng, but in some other

- component of the reading process. :

-~

-~ Golinkoff afl Rosinski, 1975, p. 16.

It is no wonder that teachers or administrators do not pick up, things ' .

like tﬁat to read: it is close to gibberish or what is more politely -

referred to as Engfish. . _ - . '

It is hard for me to understand why students of reading research all

v *

over the continent have the impression that they must write up (or down)
their research reperts in the third person for the sake of objectivity.

(Subjectivity,’which has sQ many charms, must wonder why so many researchers--

e .

o

except Piaget and a few other giants--adore Objectivity.) I have never

heard a satisfactory efylanation of how phrases like "It was found that"

-

and '"'The 1nvest1gator adminjstered the tests” 1nstead of "I found'" and

"I tcsted" make for greater obJect1v1ty--eveﬁ\though it 1is easy to see . -

' how such phrases give the impression of greater objectivity. "

Giants like Sir Isaac Newton and-Albert Einstein described their
experiments and observations‘iﬁ simple, uplifting languagé. ,
: 3 . .
FRom Newton: ) ) '
" I made a little hole.in the midst of the Paper for that Light
to pass through and fall on’'a black Cloth’ behlnd it; and théh _
I saw the two streams plalnly : : . 2
(from the Third Book of Opticks, p. 326.
I took a black oblong stiff ﬁapef terminated by Parallel Sides ~ ~
and with a Perpendicular right Line drawn cross from onc Side
to the other, distinguished it into two equal Parts. One of
ar these parts I painted with a red colour and the other with a

blue. Thc Papér was very black... :
] i -

- i < * .
- (from the Second, Book of OEtlckS, p. 202) : l
n - N - L - Y . ’
8 ) “
. s . . . . '
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. I measured.. .

"o - (from the Second Book of Opticks, p. 301).
From Einstei?: _ . .
Let us suppose.our old friend the railway carriage to be ®

traveling along the rails with a constant velocity... .

- (from Relativity: The Special and General Theory, p. 19)

I am standing in front of a gas range. ' Standing alongside of

each other on the range are two pans so much alike that one may

be mistaken for the other. Both are half full of water. I

notice that steam is being emitted continuously from the one
~Ppan, but not from the other. - I am surprised at this, even if T

have never seen either a gas range or a pan before. But if I now
notice a luminous something of -bluish colour under the first pan

but not under the other, I cease to be astonished, even if I have |
never before seen a gas flame. For I can only say that this bluish '
somefﬁing will cause the emission of the steam, or at least possibly
it may do so. If, however, I notice the bluish something in ’
neither case, and if I observe that the one continuously emits steam
whilst the other does not, then I shall remain astonished and
dissatisfied until I have discovered some circumstance to which

I can attribute the different behaviour of the two pans.

- Analogously, I seek in vain for a real something in classi;g}
mechanics (or in the special theory of relativity) to whicK,I
can attribute the different behaviour of bodies considered with
respect to the reference-systems K and K'. Newton saw this objection
and attempted to invalidate it... , >

\ P !
- (from Relativity: The Special and General Théory, pp. 85-86)
S, A ‘
If Einstein and Newton wrote in straight-forward language, one wond¥y's

°

why so many investigators of reading behavi?j%now feel that they must

“

combine the third person with the passive voice to come up with prose

+
that is convoluted. It strikes. me as very unlikely that Newten would °
describe his experience by saying, "The investigator was sitting under an

apple tree when.it appeared ‘that an object that looked like-an apple éither
: a2

. fell or was dropped upon the ifvestigator's head."

~
Pl

Author's Note: The paragraphs about Einstein and Newton‘lppgared as a
‘ guest editorial in the Journal of Reading Behavior.

| 9 . o
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Courses

Just as students are encouraged to yrite in the. third ‘person passive

voice, so are they encouraged to think. -Far bétter. for them to remain silent,

~

‘\

passive, anonymous and even obsequious than to express views that are not’
in accord with those of their professors. To do so is risky--a B 1nstéad
of an A or pefhaps no Ph.D. - .

For students who have made great inﬁestmcnts of time and money,;the

cost of intellectual honesty\and emotional integrity'is far too high. It
is more convenient to please professors. S .
With students w%g\haVe sharedbwith me their concerns I have $hared
\ s 4 —— 1 ’ ' el T
with them the great poet W. H. Auden's poem, "The Unknown Citizen."

: ‘The Unknown Citizen ' .
\ (To JS/07/M/378
v This Ma@ple Monument
‘ Is Erected by the State) -

He was found by the Bureau of Statistics to be
One against whom there was no official complaint,
And all the reports on his conduct agree
That, in the pdodern sense of an old-fashioned word he
was a saint,
For in everything he did he served the Greater Community.
Except for the War till the day he retired »
./ He worked in a factory and never got fired, )
But satisfied his &mployers, Fudge Motors Inc.
‘l. Yet' he wasn't a scab or odd in his%views,
' For his Union reports that he paid his dues,
. (Our report on his Union shows it was sound)
And our Social Psy®plogy workers found
That he was popular with his mates and liked a drink.
The Press are convinced, that he bought a paper every da
And that his reactions to advertisements were normal~¥h »
every way.
Policies taken out in his name prove that he was-fully insured,
And his Health-card shows he was-once in hosp1ta1 but left
' it cured. v &
Both Producers Research and ngh -Grade L1V1ng declare :
He was fully sensible to the advantages of the Instalment Plan
And had everything necessary to the Modern Man, t -
A phonograph, a radio, a car and a frigidaire. -
Our researchers into Public Opinion are content - s
That he held the proper opinions for_EPe time of year;

“0 : -

v
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L sl '

When there was peace, he was for peace when there ‘was war,

v v «

he.went. N -
o~ Hé was married and added five children to the population, . ’
Which our Eugenist says was the right number for a parent of
his generatlon . v
And our teachers report that he néver interfered with their
education. A ’

- Was, he free? Was he happy? ‘The question is absurd:
Had' ‘anything been wrong, we should certalnly have heard

-

"And‘our teachers report that he never interfered with their education.”

) . . \ €
We must listen to our students so that we, as well as they, become educated.

Conferences A
- 4 . .m
Notw1thstand1ng what Keestler says, conferences are 1mportant\ It

is- good to see old fr1ends aga1n make new ones, 1earn what's g01ng on

elsewhere To do thlS, though we ten to go to the same conferences-- .

teachers go to conferences for teache s, administrators to congérences
~ i} , T ~

for administrators, and researchers-t# conf%rences for researchers. Some

- * i

ogbthis is financial of course; we scan only go to so many conf

*  Nevertheless, it is the rare researcher who listens to_teachefs and

N

administrators at their conferences, and the rare teacheT administrator
interchange should be encouraged,

N . \/
~Who comes "to research conferences. Su
} _

for researchers would come to learn mor

o

about the actual problems of

ST - : ¢ : ‘
busy teathers and administrators who in t?rn would learn more about the

' needs of researchers; WNithout such interchange, we tend to talk to our-
selves, enjoylno our own ideas reflected our effortsrapplauded engaging ..

in a process somewhat ‘akin to conVertlng\the converted

But no matter who goes to what conferences, they are enjoyable and at.

’
»

larger ones, wh1ch are. known as- conVentlons, there is an a1r of excitement

:

'and ant1c1pat10n~such as a person has in V1s1t1ng a trave11ng Chautauqua.

ﬁ
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Educational ImplicafibnS‘

- .
. .

Before noting educational implications, let me apologize'for over-/

simplifying and. generalizing aspects of a complex matter. 1f only there

were world enough and time to consider this matter more fully.
~ - . —~
5

. . - - - .
Even yith what we know, though, we can do much to make Feading reésearch
more uséful to schodl teachers and administrators.

5 - o

. ) ’ . . B N - .
For a beginning, we might talk and listen more to each other anq\come

.

*

to better know each other's ‘problems. We might talk and listen more -to
N %

PR

children. '

We could avoid calling children subjects--a éoncept not far removed

-

from objects.

There are times, we can remember, when we may learn as -much from an .

N of one as froQ an N- of one thousand.~ -

If we believe in individual differences, then we might use gnalyses

-

which go beyond mean averages thaf*g?hd to cloud reality.

' 4 - K¢
If we really have concern for other human beings, then we must remember
that masses of statistics can make Gs~lose sight of them, just as the .,
computer can‘makgyys\lose our feel for the data themselves:>\

_ ‘;n doing basic or applied research, we can communicate ideas g¢learly,

-
we can keep in mind our audience: for teachers and adminiStratozs we' can
develop more publications focusing upon the expansion/ of the aducational

<

> implications in resegich Teports. . o L
: : R P ~ ' .. v
~ We can establish'drop-in research centers for teachers and administrators,
) - = . N . R . oo
around the country. ' N
o - - .
Let us strive to be generalists as well as specialists, recalling that
an expert is one that knbws3md}e and more ab less and less. 3
- » - k4
B | ) P ’ ' % Y
. . - ~
. 4
. .
< r
. 12 ;
®® ) '
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You may recall, incidentally, that Buckminster Fullér, inventor of

the geodesic dome, could not get past his freshman.year .at-Harvard. When-

[T Lt ' - . 14

" ever I think of Harvafd, I think of Cambridge, and it strikes me as amazing

L3
-

that with all Harfard's éxaiﬁpower, the Bostdn—Cambridga area has one of the

. N N-a; . “. “~

highest crime rates in America.
.- .

W¢ must take care not to cater to a reward, system which pays littie

“

heed to.the community. " - - ' N
_ Perhaps Buckminster Fd;lér is correct-in thinking that- ‘ N\
" 0 .

“We are in an age that assumes the- narrow1ng trends of specialization
to be 'logical, matural, and desirable. Consequently, society expects
all earnestly responsible comfuriication to o'crisply brief. Advan-
cing science has now discovered that all the known cases-of biological
extinetion have been caused by overspecialization, whose concentration
of only seleéted genes sacrifices general adaptability . Thus the
Speciglist's brief for(Elnp01nt1ng brev1ty is dubious. In the meantime, -
humanity has been deprived of compréhensive widerstanding. Spec1aﬂlza-
tion has..bredfeelings ‘of isolation, futility, 4nd ‘confusion in individ-
uals.: It has also resulted in the individual's leaving.responsibility
for thlnklng and gocial action to others. Specialization breeds biases

- 'that ultimately aggregate as international ‘and 1deolog1cal discord,
which, in turn, leads to war,.

.

- ' . . -~ Buckminster Fudler, Synergetits, xxv °

» - \
.
'
.

It seems that Buckhiﬁster Fuller~has-much in common with people * 5T

d

11ke Agamha Chrlstle and Mlnnesota Fats. They afe all keen observers.
4
They See relatlonshlps tﬁat we,do not see ea51%x JMinnesota Fats looks

at a pool table and sees new designs. Agatﬁa Chrlst;e'turns commonplace
g :

.events?into mysteries. - Buckminster Fuller, like Einstein and Newton--

and Arthur &ﬁéstler-—unravels some of our own mysteries.

RN




P

REFERENCES , .
" } |
~— The following references refer to papers with implications for Implications
of Reading Research for Classroom Teachers and Administrators. :

1

1. Agee, James and Walker Evans. Let Us Now Praise Famous Men. New:York:
Ballantine Books (by arrangement with Houghton Mi€flin), 1941, 428 pp.

2. Rﬁdrlch Nelsoh W Jr. "Harvard on $he Way Down," Harper's Magazine, March,

: » 1976, pp. 39-52.

3. «Auden, W. H. "The Unknown Cltlzen," The Collected Poetry of W. H. Auden,
New York: Random House, 1945.

4. Baker \Bobert F. "Educational Publlshlng and Educational Research and
Development; Selfsame, Symbiosis, or Separate," Educational Résearcher,

Vol. 4, No. 8, Sept.- 1975, pp. 10-13:

5. Barlow, David H. and Michel Hersen, “Single-Case Experimental Designs," . )
- Archives of General Psychiatry; Vol. 29, September 1973, pp. 319-325.
Y . ,
6. Bell, T. H. "Educational Research and the Public Interest,'" Educational
Researcher, Vol. 4, No. 6, June 1975, pp. 10-12. R

7. Berger, Allen "The Language of Doctoral Research " Journal of Read1ng
Behavior, Vol 6 No. 2, July 1974, pp 129 130.

, ' .
8. Berger, Allen and Charlene Andolina. "Impllcatlons of Reading Research for
School Administrators in the United States," a paper presented at the .
* Annual Meeting of the National Readlng Confere?ie Atlanta, Dec. 4, 1976. “

9. Bisbini, Jorge A. and Enrique %F. Savransky. (!ng es \la Llamada 'Lectura Veloz'? -
Buenos Aires: Enrique -Pantos, 1971, 246 pp. }

-
10. Brody, James E. "Physicians' Views Unchanged on Use of Estrogen Therapy,"
New York Times, Dec. 5, 1975, p 4. .

11. Brown,-Patricia. "Educational Research and Practice: A Literature Review,"
Journal of Teachew Education. Vol. 27, No. 1, Spring 1976, pp. 77-79. .
, ' 7 e - . -
12, Campeau, Peggy L. and Sarah J. Roberts. Diffusion Planning for the Right.to
Read Packaged Programs: A Supplement to the Final Report, Palo Alto:
American Institute for Research in the Behavioral Sciences; Washington,
D.C.; U. S. Office of Education, Natiopal Right to Read, 1974 (ED 010273).
4

13. Cant, Gilbert. "Vallumanla," New York Times Magazlne, February 1, 1976, pp. 34-44.
S5,

14. . Carmody, Deirore, "An Emigre Waits for Scholarly Job," New York Times, Dec.
’ 1975 p. 37. ) ’

15. Chall, Jeanne, "Restoring Djygnity and Self Worth to the reacher," Phi Delta Kappan,
: Vol. 57, No. 3, November 1975, pp. 170- 174.

16. Chall, Jeanne. "Research in Linguistics and -Reading Instructron Implications
for Further Researchand Practlce," 1968 (ERIC ED 028904). \

o -Chall, ‘Jeanne S. "Forces For and Against Change," Learn1ng to Read: The Great
ERIC Debate. New York: McGraw-Hill, 1967, pp. 288-300. p

S _ 14




4 | e 1

18. Chase, Franc1s .S. Educaéion Faces New Demands (Horace Mann Lecture). Pittsburgh:
\\Ef}yer51ty of P1ttsburgh 1956, 49 pp.

. - 19. tlay, Marie M. "Theoretical Research and Instructional Change: A Case Study,"
o University of Auckland, New Zealand. A Paper presented at seminar at
the Learning Research and Development Center University of Pittsburgh,
1976.

20. Cole, Robert J. "Hill Says S E.C. Plans More Re§earch " New York Times, Dec. 6,'
© 1975, p 41.

21. Cooke, Robert. '"Business Leadiné U.S. Into Metric System,"'Bosth Sunday :
Globe, January 19, 1975, p A 3. '

22. . "Cr1me and Vandalism Permeate Nation's Schools "
NEA Reporter. Vol. 15, No 2, Feb. 1976 pp. 4-5. :

23, Cutts, Warren G. Research in Reading for the Middle Grades, Washlngton, D.C:
.U..S. Office of Education, 1963, 80 pp. (ED 001284) .

24 . Daniloff, Nlcholas.‘"NLeman Fellows: Fllrtlng w1th Academic Life,'" Chronicle
- of Higher Education, September 2, 1575, p. 17.

25. De'Ath, Colin. Black Education in the United States and Its Relevance to
International Development Education. Pittsburgh: University of Pittsburgh,
School of.Education, 1968, 16 pp. ‘

’,
Y

: T s o~ '
26. de, Braslav§ﬁ?§?§erta P. La Querella de los Metodos en la Ensenanfa de la
Lectura. Buénos Aires: Eitorial Kapelusz, 1962, 294 pp. N

27

~

Delaney, Paul. "Law réﬁaégiiologists Debate Busing," New York Time§; Dec. 7,
1975, p. 62. o R . »

28. Einstcin, Albert. Relativity: The Special and General Theory. (Third Edition;

Translator, Robert W. Lawson with 1916 Preface by A. Einstein).New York;

Crown 'Publishers, 1931. ] “

29. .+ "Emperor in therDust," Time. August 18, 1975, p. 16.

-30. Epstein, Noel. "New_History Shatters Old Views,'" Pittsburgh Press,-June 2,
1975, p. 19. \ S

31. Fanning, Patricia. YExercising X-Ray Caution," National ObServer, October 11,
1975, p. 8. %\ )

32. Farr, nger, Samuel Weintraub, and Bruce Tone (eds.). Improving Reading
Reseatch. Newark, Delawarc: International Reading Association, 1976,

Y 120 pages.
33, ~Farr, Robew and Samuel Weintraub. "A New Volume on Improving Reading Research
' 'Will Be Available Soon," Reading Rcsearch Quarterly, Vol. 11, No. 1,
1975-76, pp. 3- 4 -

34. Fields, Cheryl M. "Scnators' Views Shock Postseccondary’ Education Fund " e 7
Chronicle of ngher Education. Vol. 12"No 7, April 12, 1976, p

-




_15__ 4 ¥

.

35. Fields, Cheryl M. "Beleaguered Institute Gains Suppbrt in House," Chronicle
of Higher Education, Vol. 11, No. 12, December, 1975, p. 8.
\
36. Firestone, William A. "“Educational Field Research in a 'Contract Shop',"
¢ - The Generator, Vol. 5, No. 3, Spring 1975, pp. 3-11, 15. '

’

37. Fiske,.Edward B. “Practicality Is Stressed in School Improvements:" New York
Times, Oct. 18, 1975, pp. 15-17. -

38. Fiske, Edward B. "Writing Ability Found Skipping," New York Times,.November 19,
1975. 3 ) ‘

39. Fontcuberta, Antonio Blay. Lectura Rgpida.' Barcelone, Spain: Editorjal
' Iberia, 1970, 248 pp. : e

40. Freedman, Philip I. and Sue Freedman. "Is An Innovative School a Usefol’School?"
Phi Delta Kappan, Vol. 5-7, No. 6, February 1976, pp. 415-416.

S ~ , .
41. Fullerp R* Buckminsteg. Synergetics: Exploratlons in the Geometry of

- Thinking. New York: Macmillan, 1975, 876 pp.

Ld

J‘“42. Gallagher&‘James~J. and Joéeph Sénders. "In Advocacy of Research in Education,"
EducationaI;Res&archer Vol. 5, No. 2, February 1976, pp. 1-2.

43. Gallagher, James J.* MThe Prospects for Governmental Support of Educational
Research," [ducational Research, Vol. 4, No 7, July-August 1975,

R et

ﬁg. 13-14. _ - , . . |
44, Gephart, William. 'Does Research Provide Help for the Educator?" News, Notes, :
and Quotes (Newsletter of Phi Delta (Kappa), Vol. 20, No 6, June 1976 P
6- pages. ' € < v

45, GoldsDein, Tom. '"Lawyers Undert%ke Critical Self-Analysis,”" New York Times, ,
ov. 23, 1975. : ) _ o

""46. Golinkoff, Roberta M. and Richard R. Rosinski.- Decoding, Semantic Processing
and Reading Comprehension Skills. Pittsburgh: Learning Research and
Development Center, University of Pittsburgh, 1975, 18 12°0

47. Guthrie, John T, ‘"Guest Editorial: Multiplicity of Reading Researcyl"
' Readlng Research Quarterly, Vol 10, No. 2, 1974-75, pp.

-——

4g. Harris, Albert J. '"Practical Appllcatlons of Reading Research, " Reading
Teacher,”Vol. 29, No. 6, March 1976, pp. 559-565. _ }’/

~-49 Hobbs, William G. "“etaphy51ca11y Speaking, Who Needs Philosophersf"
Chronlcle of Higher Education. January 20, 1975, p. 24. .

SO. we, Harold II. "Educational Research--The Promise and the Problem,"
Educational Researcher, Vqﬂ. S5, No. 6, June 1976, pp. 2-7.

8 §iu,Howe, Irving. '"Beyond Turmoil, Beyond Torpor,""Chronicle of Higher Education.
' - < January 27, 1975, pp. 9-10¢ : .

’

52. ¢ . Impact of Oregon Education: An Assessment of Reading.
Salem, Oregon: State Soperintendent of Public Instruction, 1975,
61 pp. . i .

53. - = . "Innovative Ways_to Use_ﬂedla in the Classroom,"

Un1versmmy of West Florida ERIC Report Vol. 3, No. 3, April-May 1976,

p- 1. . B ) 1-{; .

)




7 o
. B ) "

. -

b, ' -16- . | o
. : - o » . . :
Y niell, w.T. A Project for ghe Dissemination of Information on New Educational

Media by Teacher Demonstratlon Teams. Austin, Texas: Texas Education Agency
1963, 99 pp.

| - |
55, Koestler, Arthur. The C;T;\birls. New York: Randon- Houde, 1973, 167 PP-

56. Laffey, James L. Current USOE Projects on Readlngr Bloomington, Indiana:
. ERIC/CRIER, 1969, ‘16 pp. -

57. Laffey, James L. USOE Sponsored Research on Reading (Supplement one).
Bloomington, Indiana: ERIC/CRIER, 1969, S9 pp.

58. Lewis, Oscar. A Study of Slum Culture: Backgrounds for La Vida. New York::
Random House, 1968, 240 pp. ’ :

59.- MacGinitie, Walter H. 'Rescarch Suggestions from the 'Literature Search',"
Reading Research Quarterly, Vol. 11, No. 1, 1975-76, pp. 7-35.

60. Maeroff, Gene I. "The Return to Fundamentals in the Nation' s Schools "
New York Times, Decembei 6, 1975, page 50.

61. Marcus, Steven. '"The Demoralized Humans " Chronicle of ngher Education.
Vol. 11, ‘No. 7, October 28, 1975, p. 24. '

e
62. Marrone, Jackie, Linda Moore and Lee Hazlechko. A Case Study to Investigate
Some Factors of Change in Junior High Classrooms within the Last Five

- - Years, unpublished report completed at the Un1vers1ty of Pittsburgh,
’ May, 1976, 70 pp.

' 63. McGuire, Marion L. A Statevwide Study of Reading Programs, a researeh reﬁsrt.
' Providence: Rhode Island State Department of Education, 1967, 51 pp.
(ERIC ED 011828). .

64. . "Merchan®s of Glamour," Time, September 8, 1975, p. 62.

65. . '"Montefiore's New Heart Attack Test," The Jew1sh
Chronicle of Pittsburgh, Vol. 14, No. 31, Sept. 11, 197S. 4

66. Morgenthaler Eric. "Buses Prove to Be The Perfect Vehicle for a Poet's
Work,' The Wall Sigeet Journal, Vol. 186, .yo 77, October 17, 1975.

67. Morse, J. Mitchell. "The Retreat from Artlculacy," Chronicle of Higher
Education, April 21, 1975, p. 24.

68. Moses, Robert.- "Wanted: Leaders," New York Times, September 16, 1975,
Py 39. . :

69. Neisser, Ulric. Cognitive Psychology. New York: Appletan-Century Crofts, -
1967, 351 pp. .

3 ' :
- 70. Newton, Sir Isdac. Opticks or A Treatise of the Reflections, Refractions,

Inflections & Colours of Light., (Unabridged Edition with Foreword
by Albert Einstein) New-York:F/éover Publications, 1952.

.

71. Nolan, David N. 'Washington Notes,' NCME Measurement Neéws. Vol. 18, No. 4,
' ~ Fall 1975, p. 10.

L -

72. Ortony, Andrew. "Language Isn't for People: On Applying Theoretical
Linguistics to Fractical Problems," ReV1ew of Educational Research,

o »
: 3, 1975, 485: 504 . !
IERJ!: ' ‘Vol 45 No. Summer PP- ‘ A

17




4 L T R RBRRRSSDDEEEEEEm———
. ] E . . g_f., . B3 —
S . : ) =17- - ' . '
o . . . ’ . ‘

I

73. Parkay, Forrest. "Innovation in.a Chicago Inner-City High School " Ph1 Delta
Kappan. Vol. 57, No. 6, February ‘1976, pp. 384-390.

74. Petty, Walter. Research in Language Arts, 1967; 9 pp.. (ERIC ED 015103).

75_’Polsby, Nelson W. "Who Shofd Shape the Curriculym?" .Chronicle of Higher ‘
Education, February 18, 1975, p. 10. , : o

76. Resnick, Lauren B. and ISaBel ﬂ;\Biz?. "Designing Instruction in Reading:

Interaction of Theory and Pracgtice,'" Learning Research and Development

@ ’ Center, Pittsburgh: University of Pittsburgh, undated.

77. . "Resource Allocation and Management Plan," Learning
Research and Development Center Pittsburgh: = University of Pittsburgh,
Oct. 1975. ‘

78. - . . "nghts Panel Asks Educatlon Shift," New York Times, ' : .
' May 14, 1975, .p. 22. ’ ‘

'79. Robinson, Helen M. "Regflections on Advising Ph.D. Candidates," Epistle,
0‘ Vol. 2, No. 2, March 1975, pp. 4-7. .

- 80. Rosenmblatt, Louise M. Reselrch Development Seminar in the Teaching of -
English. «New York: New York University; 1963, 79 pp.

81. Rossi, Robert Joseph. . ""Competencigs and Quallflcatrons for Research in
v Schools," Educatlonal Researcher, Vol. 4 No. 8, September 1975,
pp 2-4. - . ' '

82. Rupley, Willipmlﬁ. "Effective Reading Programs,'" Reading Teacher: Vol. 29,
No. 6, March 1976, pp. 616-623. : -

. - - . - B ’ !
83. Schmeck, Harold M., Jr, - "Daytime Sedatives and Aids to Sleep Are Held .
Ineffectlve," New York ﬁ% es, Dec. 5, 1975, .p." 1. _

~

"1 4 84. Schutz, Richard E. "Research éﬂ%ools“" Educatlonal Researcher, Vol 5 No. 5,
o May 1967, _PP- 1- 2 @ . '

55, Scully, Malcolm G. '"American Universities' 'Trlumphal' V1ew Dlsputed " : . .
‘ Chronicle of Higher Education. Vol. 11, Nov. 11, Nov. 24, 1975, p. 7. _ e m

- . . ) :

86. Segers, J.E. La Epsenanza de Ia Lectura por el Metodo Global. Buenos Aires:
Editorial Kapelusz, 1958, 298 pp. (Original edition published under
the title of La Psfchologie de gﬁ Lecture, Anvers, 1939).

g7. Shea, Terence F. "A Sélection of Current Opnnlon " The National Observer,
July 12, 1975, p. 15. ' =

8§. —Sheldon, William.D. and Lorzaine Dagostino. '"Reading Rescarch in the Elementary

“ School in 1975," a paper presented at the Internat10na1 Readlng Association
Conventlon Anahelm 1976.

89, Shenker; Israel. "Controversy Was the Order of 5 Days at Soc1olo§!§}s‘.
Convention on Coast," New York Times, August 30, 1975 p. 17 B

' ‘ . > .
| o o o 13 . 4 S . . o 3

/ : -




90.

91.

My

103

92.

93.

95.
96.
97.
98.
99.

1C0.

101.

102.

104.

105,

y 1o6.

107.

18- - ——

Singér, Harry. '"Resecarch That Should Have Made a Difference," .EIementary .
English, Vol. 48, No 1, January 1971, pp. 27-34.

Smith, Terence. "Israeli Soil Yiglds Statue of Hadrlan Tyrant of Judea "
New York Times, August S, 1975, pp. 1, 12. “

oo o
Squire, James R. 'Research Can Make a leference," Research in the Teachlng
of English, Vol. 10 No. 1, Spring 1976, pp. 63 65.

: "States Get Grants for Dlssmenlnatlon," NIE Informatlon
Vol. 1, No. 4 Fall 1975, p. 1. ‘

Struening, Elmer L. ‘and Marcia Guttentag (eds) . - Handbook. of Evaluation
Research (Volume One). Beverly Hills: SAGE, 1975, 696 pp -

Strohm, Paul. "Faculty Input May Not Equal‘Output," Chronicle of Higher
Educatlon February 10, 1975, p. 24.

Stuart’, K. B. "Rea11ty for the Researcher," Amerlcan Educat10na1 Research
Journal Vol 12, No. 3, Summer 1975, PP- 323- 336 :

,l .
. . ' . "Students Protest Teaching Method " New York T1mes,
Feb. 29, 1976, p. 54. A

Taylor, Wilson S. '"Cloze'Procedure:.A New Test for Measuring eadibility," ’
Journglism Quarterly, Vol. 30, Fall 1953, pp. 415-433. _ .

Taylor Wilsoﬁ S. "Recent Developments in the Use of the Cloze Procedure,"
Journa115m<gparter1y, Vol. 33, Winter 1956, pp. 42-48,99. L -

Torrey, Jane W. 'Learning to Read Without *a Teacher: A Case Study," in
Psycholinguistics and Reading (ed., Frank Smith). New York: Holt,
Rinehart and Winston, 1973, pp. 147-157. :

Van Dyn€% Latry. "'Spreading Chaos' Seen in Scholarly Publlshlng," Chron1c1e'
.. of ngher Education. Vol 10, No 17, p. 11.

Van Blum, Paul "No Disg¢ipline is Good D1sc1p11ne " Chronicle'of Higher
Educatlon Sept. 15, 1975, p. 15. . ' - :

Wasylyk, Eugene. "Report of the 35th Biennial Council and Second Ph. Delta
Kappa International Conference on Educational Issues," .Newsletter
of Phi Delta Kappa (Alberta Chapter) Vol. 13, No. ‘4, January 1976,

. pp- 37

Weintraub, Samuel et al. "Summarr of Ihﬁestigations Relating to Reading,"
Reading Research Quarterly, Vol. 11, No. 3, 1975-76.

West, William W. and Elaine K. Tivnan. "Disseminating Research Among Class-.
room Teachers," Reading Interaction (ed., Brother Leonard Courtney).
Newark, Delaware: International Reading Association, 1976 112 pp.

Whitney, Craig R. '"West German Papers, and Children, Assail Withering of
School Programs," New York Times, November 19, 1975, p. 42.

Wiider Dav1d E " Some Comparisons Between NCRE Members and Other
Researchers 1967, 15 PP (ERIC ED 015104) "gp

¢

T




180,

110.

lVolfe osephine B« | plymg Research F1nd1Js in Comprehensmn to Classroom
Practlce, 1967, PP- (ERIC ED 014371).: ' ;
Zielke, Wolfgang. Leﬁr MeJ,or y Mas Rapido. Biibao, Spain: Artes Graficas
" "Grijelmo, 1969, ';181 PP~ . '
. v‘% g
‘Ev L
§. .
: ~ -
! ! .
. ’ | > -
o “ .
.
> = ) ;,
- * ‘
’ - N
- S X
. . i ;
4 . A
. &
¢ ' . :
s
¥ <0 X S

108. Wilsen, James. ' "Me)rallty ahd the Busmess System " Un1ver51ty T1mes
(Pittsburgh)., Vél 8, ‘No. 17, May 6, 1976 p. 7.

e

iw




